
 
 

FAQ Blended Learning 
Status: November 2020 

The questions listed here were formulated in the winter semester 2020/21 in connection with the 

introduction of the blended learning concept. Students of the Macromedia University of Applied 

Sciences have addressed them both to student representatives and to lecturers of the Macromedia 

University of Applied Sciences. The purpose of this FAQ list is to make the answers accessible to all 

students so that everyone can develop a sound understanding of the didactic concept. If you have any 

further questions, please send an e-mail to lehrenundlernen@macromedia.de. We will be happy to 

answer the question and expand the present list of FAQs accordingly.  

General 

1. What share will blended learning account for in the coming semesters?  
The entire study concept is organized as "Blended Learning" and is 100% transferred to all study 

programs. However, this is not the same as online studies or even distance learning. For didactic 

reasons, the faculty has decided for each module which form of implementation makes sense for 

which teaching format in order to best meet the learning goals and content. Thus, no general 

statement can be made - the forms of implementation vary per module, semester and course of study. 

Basically, when transferring the forms of implementation (on campus, in virtual presence, through 

accompanied self-learning activities) to the respective courses of the modules, a balanced relationship 

between campus life and virtual presence was ensured.  

At the same time - but to be separated from it in conceptual terms - the winter semester 2020/21 is 

also a semester marked by the COVID 19 pandemic. Not all courses can take place as planned. As 

part of the hygiene concept, some of the attendance courses will be moved from the campus to the 

virtual presence, depending on the occurrence of infection. In this situation, it is not always clear which 

teaching formats correspond to the new didactic concept and which formats are concessions to the 

occurrence of infections. If you have any uncertainties or questions, please contact your Associate 

Dean.  

 

2. Are students allowed to record and save the modules offered in the blended 

learning concept?  
All teaching materials are generally subject to copyright protection and may only be used for individual 

purposes of study at Macromedia University. This also applies to video or audio recordings provided in 

MS Teams or Moodle. Unauthorized redistribution (e.g. sending to third parties, publishing on the net, 

exchanging in social networks, etc.) is a violation of copyright law and may result in injunctive relief 

and liability for damages. Students are not allowed to record lectures because this would violate data 

protection regulations. 

 

3. Is there an obligation to have the camera switched on permanently?  
Cameras do not have to be switched on continuously if the teacher does not explicitly point this out. 

However, for phases of interaction in virtual sessions in e.g. seminars it is useful and important to 

switch on the camera. Exchange and interaction live from being able to see each other. 



 
 

4. What is offered if the technical infrastructure does not have sufficient 

capacity?  
This concern is unfounded. The university invests at various levels in a permanent, stable IT 

performance, even at peak times.  

On the one hand, the IT landscape is monitored 24/7, with all services being continuously evaluated 

and the attainment of threshold values immediately reported so that those responsible can act 

proactively. On the other hand, the university cooperates with potent external partners. With regard to 

the Moodle application, the university has installed a new platform which provides appropriate 

resources and is very quickly scalable. For Office365 and Teams, Microsoft is the provider. The 

university has also been working with a change and incident management system for a long time, 

which logs changes and minimizes system changes during operation. 

 

5. Are feedback loops already planned early in the semester in order to be able 

to continuously improve quality? Are central contact points available for 

this purpose or are the problems addressed at local level? 
An evaluation is planned for the current semester.  

Students' feedback should be sent to the student representatives on campus. They report to the 

chairman of the student council and his representatives. Further communication takes place on two 

levels: 

- Regular exchange (usually at least once a month) between the Student Council and the 

representative of the Presidium (President and Vice President for Teaching and Faculty 

Campus) 

- joint exchange between the local student representatives, the student council and the 

presidential committee representative (President and Vice President for Teaching and Faculty 

Campus) 

According to this logic, general, campus-independent feedback should be bundled in the student 

council and communicated via the chairpersons to the presidency representatives.  

A further communication channel is the feedback from the Associate Deans. Local student 

representatives can discuss questions and problems with the Associate Dean in local discussion 

groups. They are in regular contact with the Vice President for Teaching and Faculty Campus.  

 

6. To what extent will there be a more intensive campus life, if the time on 

campus decreases? 
On campus, classes are usually held in small groups in which tasks are solved and discussed 

together.  

NORMALLY, students can still book rooms to work on projects or meet in work groups. The campus 

experience is very personal. Especially at events such as the Welcome Days, career fairs, excursions, 

expert talks and absolvia celebrations, students experience themselves as members of a large 

university family.  

BUT: due to the corona pandemic this aspect of the study experience will be limited. The Macromedia 

University of Applied Sciences is responding to this with three implementation plans: 



 
 
1) Blended Learning without Social Distancing,  

2) Blended Learning with gradations (partial shift of courses planned on campus to virtual presence) 

and  

3) Lockdown (shifting of all possible courses to virtual presence) 

We have already informed you about our procedure depending on the local infection incidence and 

official orders and will continue to do so as required.  

 

7. Is the amount of tuition fees still justified with the introduction of blended 

learning? Is it still an attendance study? 
The services we offer as a university have basically nothing to do with the form of implementation. Our 

study performance is measured in ECTS and in competence goals. In an intensive examination of the 

latest findings in teaching/learning research, we have come to the conclusion that blended learning 

better supports students' learning goals and strengthens our study promise. That is why we are 

permanently changing our system. This will also benefit those students whose studies started with 

Macromedia University of Applied Sciences, which offered a purely on-site study program. It is still a 

presence study, because no distinction is made between presence on campus or virtual presence. In a 

presence study, synchronous forms of implementation predominate over asynchronous ones. 

Synchronous forms of implementation are very strongly represented in all study programs and are 

supplemented by parts of asynchronous forms of implementation (accompanied self-learning 

activities). This corresponds to a modern attendance study structure.  

 

8. Doesn't the blended learning concept relieve the university of its workload 

rather than the students?  
As a university (in the area of teaching), we focus all our efforts on the employability of our future 

graduates, i.e. we support our students in developing skills that will make them successful in their 

careers in the long term. These so-called Future Skills enable you to  

- to yourself and your own actions  

- a reflected approach to specialist topics, objects, tasks etc. and  

- on the environment or organizations  

to build up. This will enable you to actively transfer complex questions and challenges in unknown 

future contexts into solutions.  

If one takes this approach seriously, then it requires on the part of the university a balanced mix of 

different teaching/learning settings with appropriate didactics as well as various possibilities for the 

students to learn how to learn.  

This is a lot of work for both sides.  

On the one hand, it is demanding and ambitious for us as a university to create an activating learning 

environment in which you as a student will actively develop the desired future skills, with which you will 

then be able to achieve long-term success in a professional world determined by changing 

requirements. 



 
 
On the other hand, it is demanding and ambitious for you as a learner to take responsibility for your 

own learning activities and to build up your self-learning competencies in such a sustainable way that 

you can actively influence change processes even when requirements are constantly changing.  

Studying is challenging - not only during a course of study, but throughout a lifetime. By the way, it 

comes from the Latin studere "to strive [for something]"). For knowledge cannot be transferred one-to-

one from one person - the teacher - to another person - the learner (keyword: Nuremberg Funnel). It 

arises through individual and active information processing, always in the context of one's own prior 

knowledge and experiences. Thus, our offered courses promote processes of cognition, but these only 

become sustainable in the independent, in-depth examination and reflection.  

We do not want to give you the feeling that you will be left in the lurch when you "study". Here we 

obviously have to improve our communication in order to reduce misunderstandings. In concrete 

terms, it could be about what is expected of you in a course of study and how you can meet these 

expectations (keyword: workload, ratio of contact time with lecturers and self-study time in a module. 

Attending a lecture and doing an exercise is usually only one third to one half of all the work you need 

to deal with the module content and build up your skills and we expect you to do). 

 

9. Were we students sufficiently informed about the change in the 

teaching/learning concept? 
The student body was very intensively involved in the development of the blended learning concept 

via the nationwide representatives. In this respect, the concept was not developed without the needs 

of the students in mind. In addition, the concept is based on empirical findings on the effectiveness of 

such concepts with regard to the quality of academic education (many students have already been 

surveyed and there is also observational data available). Our students (and nothing else) have 

therefore been at the center of all considerations and decisions at all times. However, much of this 

needs explanation and the benefits cannot be experienced immediately. In this respect, we see a 

need for further discussion here.  

 

10. Does the university save on personnel and thus on costs? 
No. On the contrary, the costs for the university have increased enormously and we are not saving on 

personnel. On the contrary, we are currently hiring new highly qualified colleagues. We always make 

sure that the applicants have experience with blended learning concepts, so that they also fit in 

didactically with us and our requirements. As a private university with a premium positioning, it is also 

not at all our priority to save costs - we want to constantly improve quality in order to give our 

graduates high chances in the job market.  

 

11. Not all university members are enthusiastic about the blended learning 

concept. How does the university deal with it? 
This is unavoidable with such a significant change and we have to work on this internally and create 

enthusiasm. However, we are aware that we cannot take everyone along on this path to a modern and 

future-oriented academic education. This is also a burden for many colleagues and not everything is 

immediately understood. However, we conduct intensive internal training and support our colleagues 

on this path as best we can. In addition, when hiring new staff, we explicitly look for experience with 

blended learning and didactic and academic competence.  



 
 

Modules and their courses 

12. Who is the contact person for the contents of the modules?  
The module leader (course coordinator, LVK) is centrally responsible for the content of the modules. 

The module contents are available to all students nationwide in the central Moodle courses. The 

respective exams are also created centrally by the module leader and are valid for all campuses. 

In the Moodle course the contact data of the module leader/ course coordinator and all country wide 

lecturers are deposited.  

The direct contact person for students during the semester is the lecturer of the respective course.  

 

13. Why are there suddenly lectures with several hundred participants?  
In the new blended learning concept, the already defined teaching formats (lecture, seminar, exercise, 

workshop) of the individual courses have been adopted unchanged. Also, the group sizes or the 

divider (lecture: unlimited, seminar: 25-30, exercise: 20-25, workshop: 20-25) have not been changed. 

However, the teaching formats are planned more clearly according to their didactic orientation by 

combining the forms of implementation.  

Consequently, a lecture is given with a clear focus on knowledge transfer by the teacher (and little 

interaction). Whether this lecture is then held in front of 10, 100 or 1000 participants does not affect 

the quality of the course. On the contrary, the new cross-campus online lectures allow students to 

experience distinguished Macromedia experts from all over Germany. In this way, the university 

makes a strong contribution to the quality assurance of teaching. This is because we ensure that the 

outstanding expertise of the lecturer can be used by a large number of students for their learning 

process. This was much more difficult with the previous local deployment of lecturers (usually at least 

1 lecturer per campus = 7 lecturers nationwide).  

Of course, questions are also allowed in the new cross-campus online lectures at any time, but the 

actual discussion of the material and the application to the practical case are explicitly not part of the 

lecture. They take place in a separate course - usually an exercise or a seminar. And this in turn often 

takes place in small groups on campus and offers excellent conditions for personal exchange with the 

lecturers and collaborative teaching formats. This more consistent implementation strengthens the 

advantages of the individual formats and creates more versatile teaching/learning experiences.  

In addition, there is the possibility for instructors to make "recordings within the courses". These 

recordings are intended to support students in learning independent of location, time and tempo. The 

university management has provided corresponding declarations of consent for students and lecturers. 

However, we would like to point out that we cannot oblige anyone to sign this declaration and that we 

cannot offer this service as a lump sum.     

 

14. Lectures and exercises based on them do not yet function smoothly. How 

can this be improved by the faculties? 
With our centralized Moodle courses, we offer a uniform teaching/learning basis throughout Germany 

in accordance with the defined teaching formats. Also new from this semester on is the clear 

differentiation of the module contents according to the form of implementation (lecture, seminar, 

exercise, workshop) and related learning control questions. With the introduction of central lecture 

events and local exercises or seminars, the communication effort between the lecturers has also 



 
 
increased significantly nationwide. The module leader (LVK) is strongly challenged to establish 

appropriate communication processes.  

The faculties are working hard on this topic in order to better coordinate the transitions between 

courses. Please support us in improving this and inform your Head of Faculty which modules this 

concerns.  

 

15. Has the blended learning concept reduced the contact time with the 

teachers? 
In all modules with a synchronous feedthrough there is no change in the contact time defined in the 

syllabi. This time is used either for teaching or for active learning support (also noted in the semester 

weekly schedule).  

In modules in which part of the course has been transferred to an asynchronous form of 

implementation (accompanied self-learning activities), the contact time with the lecturers is slightly 

reduced (on average by a total of 0.5 - 1.0 SWS) and thus the self-learning share for the students - 

within the workload - is slightly increased. Here, the focus is on the learning experience independent of 

location, time and tempo as well as the training of the students' self-learning skills. The following 

example shows the basic implementation of a module with accompanying asynchronous learning 

components:  

Module structure: supervised self-study activity + campus-related exercise + central 

supervision by module leader (LVK)  

The accompanied self-learning activities are based on learning materials (scripts, learning videos, 

learning control questions) that have been specially developed for asynchronous learning. These 

materials relate in a concrete and didactically meaningful way to the current state of knowledge in the 

subject area according to the learning objectives of the module. The didactic structure of these 

materials enables a very focused development of competence for the students and can be clearly 

distinguished from materials accompanying the course (teaching). What has been learned is then 

trained and further consolidated in accompanied exercises. All comprehension problems and 

questions can be discussed with the teacher (trainer). In addition to this contact time with the teachers 

of the exercise, cross-campus virtual classroom sessions with the module leader (course coordinator) 

are offered at regular intervals. The module leader, who is also responsible for the preparation of the 

exam, will give a brief overview of the past units, ask questions for reflection and also discuss possible 

problems of understanding of the students in a comprehensive Q&A session. In order to optimize the 

didactic preparation of the Q&A session, students and teachers at all locations are asked to give 

feedback to the LVK before the date of the cross-campus virtual classroom event and, if necessary, to 

formulate questions that the LVK should address. The great advantage of these cross-campus, virtual 

classroom sessions - which should not be misunderstood as lectures in the traditional sense - is that 

students often only become aware of their concrete comprehension problems after some time, i.e. 

after the accompanying exercises for the respective content have already been completed. This cross-

campus, centralized approach also offers further quality assurance, since the expert is also available 

as a contact person.   

 



 
 

Basics for learning 

16. Why are there suddenly self-study activities? Doesn't new material have to 

be taught by teachers? 
Lifelong learning is not only the only possible reaction, but also the best possible strategy for 

successfully operating in the high dynamics of change in digitally driven working and living 

environments. Accordingly, self-learning competence is one of the central future competencies. It is 

promoted by the new didactic concept of the Macromedia University of Applied Sciences in various 

teaching/learning scenarios. The new, asynchronous teaching formats are an essential part of this 

concept. Here, students practice to acquire new knowledge independently. They are never left alone 

at any point. The basis of knowledge acquisition is carefully developed, small-scale structured and 

elaborately produced study scripts and other learning materials. And the extent to which the 

knowledge acquisition was successful is controlled by lecturers in exercises or seminars, as is the 

transfer to applied questions. In this respect, asynchronous teaching formats in particular are a real 

strength of blended learning, allowing students maximum flexibility in terms of learning time, location 

and speed. 

 

17. What are accompanied self-study activities?  
To the new didactics concept of the university belong completely substantially the new, asynchronous 

teaching formats. They are part of modules and always combined with accompanying exercises 

or seminars in presence.  

Here you practice to acquire new knowledge independently. At no point you are left alone. Basis of the 

knowledge acquisition are carefully developed, in small parts structured und complexly produced study 

scripts and other learning aids. Control to what extent the knowledge acquisition was successful, takes 

place via instructors in exercises or seminars, just like transfer on applied questions. Especially the 

asynchronous teaching formats are a real strength of blended learning, allowing students maximum 

flexibility in terms of learning time, location and speed.   

 "Do I have to teach everything to myself now?"  

- NO, the script for these modules is intended to give you an introduction to the contents. It has 

been specially developed for students of the Macromedia University of Applied Sciences and 

is didactically prepared in such a way that the complexity of the material is optimally reduced 

and explained in a comprehensible way. It should help you to take the time to understand the 

content you need individually. Especially in these modules, it has proven to be a big hurdle for 

some students in the past if they have heard the content fleetingly at the teaching pace of a 

lecture, but have not internalized it. → You read and work on content specially compiled 

for the learning objectives of the module at your own learning pace.  

- NO, because accompanied self-study activities are combined with synchronous exercises or 

seminars. The exercises on campus help you to ask comprehension questions regarding the 

script content, to discuss with an expert on site and to apply the knowledge you have read. 

→ With good preparation and the examination of the control questions and tasks 

integrated in the script, you can make maximum use of the exercises or seminars. In 

addition, you will also activate deeper processing.  

- NO, because additional questions of comprehension can be clarified in accompanying, virtual 

presence events. This gives you an additional opportunity, not provided for in traditional 

teaching formats, to ask questions even after days or weeks. → All individual questions 



 
 

not yet answered in the exercises or seminars can be clarified in these additional 

reflection events. 

"Can I even pass the exam?"  

- YES, because we prepare you optimally for the exam in three ways:  

• Examination questions will only refer to content covered in the script and therefore 

transparent for you. Examination questions will also be compared with the contents of 

previous semesters so that there are no disadvantages for students who want to catch up.  

• Exercises deepen the script contents and show you the practical relevance of the 

contents.  

• Virtual presence events address all questions of understanding that arise over time.  

 

18. Self-learning is natural in a study, but in what proportion?  
The extent of the self-learning time is only partly related to the blended learning concept. There are 

clear guidelines in university law on how much contact time with lecturers and how much self-learning 

time is required to achieve a certain number of ECTS. In principle, self-study time is approximately 

twice as much (sometimes even three times as much) as supervised time. If you have a course with 1 

SWS lecture and 2 SWS exercise for which you receive 5 ECTS, this is 2 hours and 15 minutes 

supervised study time per week. For this course, you must therefore study between 4.5 and 6.5 hours 

of independent study each week (e.g. reading the compulsory literature) in order to achieve the 

learning goals and receive your ECTS. If you have five such courses per week, this means on average 

25 hours of additional work per week in addition to attending the lectures and exercises.  

With 30 ECTS per semester, this means an average of 40 hours of "study" per week, i.e. direct contact 

time with the lecturers and your self-study time. 


